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Abstract Using Learning Management System (LMS)
is ubiquitous in higher education now, but sometimes
[EAchers do not understand its barriers before implementing
This research aims to explore the obstacles to using
LMS-Edmodo on EFL speaking tasks based on the
Eidents' perceptions. It involved ten business college
students from a private university in Yogyakarta, Indonesia,
and employed a qualitative descriptive approach that
Elplied several instruments such as observation,

cumentation, and interview. The data were collected by a
3'een capture tool to find the students' tasks on Edmodo
[t contained barriers indications and collaborated with an
[erview before they were transcribed and coded by using
three stages of qualitative analysis, which were data
reduction, data display, and conclusion drawing and
pRrification. Based on the students' perceptions, the
n"iers to using Edmodo on EFL speaking tasks are
requiring high speed of Internet connection, needing other
EApports for technologically backward students, lack of
- tual teachers support and needing f2f meeting. Therefore,
providing speaking tasks as long as paying attention to the
students’ characteristics can use LMS-Edmodo.

Keywords Barriers, Edmodo, Learning Management
System, Speaking Tasks

1. Introduction

In industrial Revolution 4.0, students encounter a world
transformed by technology that creates new barriers and
strain for formal education systems [1]. Computer, Internet,
and social media are examples of technology development
[2-4]. world-wide-web leads the use of Internet technology
to support a teacher and students in applying the
blended-learning method, which is the combination of
technology utilisation with face-to-face (f2f) instruction [5].
Also, the existence of LMS technologies can facilitate and
motivate EFL teaching and learning processes [1].

LMS can be used by teachers to distribute courses and
interact with students from afar [6]. It also can be used to
manage tracking learning activities and results such as
quizzes, assignments, and grading [7]. Besides, assessment
tools and student progress reports are also provided in this
technology [8]. LMS is designed to achieve the following
objectives, which are enabling learning practises of all
participants online and offline in the active environment,
improving the involvement of students in the dynamic
educational process, creating conditions
student-teacher interaction and improving teacher’s, and
students’ digital skills [1].

In higher education, the use of the learning management
system (LMS) in online or distance learning courses is
widespread [9]. In more top education fields, the
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incorporation of an LMS into studying and teaching
activities expanded [10]. Motivation factors and
integration of instructional technology research indicate a
correlation between instructional activities and motivation
[11]. Open-source LMS platforms are becoming a choice
for each institution, as they benefit users by allowing
platforms to be modified according to user requirements
and due to the low cost of obtaining a better service
compared to a commercial platform [8]. However, the use
of open-source LMS platform is not accompanied by the
skill, even the knowledge to operate them. The teachers
sometimes do not have considered choosing the most
effective  LMS platform implemented in the class.
Moreover, they only apply the platform that is familiar for
them without deliberating what subjects, skills to be taught
and what cultures, characteristics, and abilities students
have. As a result, teachers have problems in the process of
conducting distance learning that also effects on achieving
learning objectives that have been decided before.

There are numerous studies related LMS in teaching and
learning; for examples, its considerations [12-14],
implementation [15-17], and evaluations [18-20] Those
previous researches are quite similar to this research, which
discuss the implementation of an LMS platform in teaching
and learning. However, the barriers to using LMS on
speaking tasks have not been studied yet, as we know.
Hence, before choosing the most appropriate LMS
platform, the teacher should know its obstacles first.
Therefore, this l&arch seeks to answer the question; what
are the barriers to using LMS-Edmodo on speaking tasks
based on students’ perceptions?

2. Literature Review

2.1. Learning Management System (LMS)

There are so many open-source platforms providing
LMS that can be used by the teacher and students. Three of
them are Schoology, MODDLE, and Edmodo; on the other
hand, Edmodo gains prominence across this audience as
'"The Best Applications for teachers have over 50 million
members worldwide [21]. Edmodo is a closed social
learning network that is considered unique in comparison
with other social networking sites (SNSs) like Facebook
and Twitter because it gives users a safe and private setting
[22]. In other words, each student has a unique access code,
which no strangers can become a member except him/her;
parents also have their code, allowing them to check and
work with young learners while at the same time, ensuring
that the interaction between the learners among their peers
is safe. Therefore, Edmodo is an open-source LMS
platform that supports secure LMS facilities.

2.2. Edmodo

Edmodo, which can be accessed on www.edmodo.com

Barriers to Using LMS-Edmodo on Speaking Tasks: Students' Perception

and the play store or app store for smartphone apps, is
designed to provide features that are very easy to use and
navigate. It doesn't take time to load the pages when you go
to the website, because it has low graphics. A teacher can
create a virtual learning class in minutes in this e-learning,
and invite the students to participate. Meanwhile, by
clicking "join a class" the students can build new user
accounts, then typing a teacher's "group code." Students
write their user names, email and passwords to become a
part of the virtual class after that. After successfully signing
in, the students are given many features of online learning.
These features are straightforward to interact and connect
with the Edmodo users, both an instructor and students.
Edmodo provides many features that support users to boost
their learning [23].

2.2.1. Groups

Teachers should create a group to bring their students
into the virtual meeting from the conventional f2f meeting.
They get a group code after forming a group that should be
shared with the students. This group code keeps the online
learning class safe and private; as none can participate
except the group members. Also, teachers can interact with
others around the world in the co-teaching model, thereby
providing a discussion platform where their students can
connect with others. On the other hand, teachers may also
divide the students into smaller subgroups when learning
tasks need to differ.

2.2.2. Posts

Teachers and students may post all such messages, links,
or files to the entire community or subgroup. Teachers can
also post directly to individual students and their parents.

2.2.3. Alerts

If they need to exchange important messages or updates,
teachers may use alerts, which will appear in greater and
thicker font than regular updates. The students also accept
the notifications, but only teachers can use this feature.

2.2.4. Quizzes

The teachers can choose freely the quizzes formats.
They can be a multiple-choice, true/false, short answer, or
blank fill-in format. The function has pacing, immediate
scoring and weighted questions to make it more difficult.

2.2.5. Libraries and Folders

Teachers can upload files and links to the Edmodo
libraries in this section and can manage them in folders to
be shared with unique classes. Furthermore, students may
use libraries and directories to share or discuss with their
classmates.

2.2.6. Calendar

The calendar will remind the students of the teachers'
tasks, so they can remember when they should apply for
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their work. So they can control their time in this immersive
learning effectively.

2.2.7. Grade book

The teachers will rate them in the grade book after
reviewing the works of the students in assignments and
quizzes, and the final grades can be translated into
Microsoft Excel.

2.2.8. Badges

Teachers may use awards to honour the students for their
accomplishments. Via Edmodo, a teacher may make their
badges, or take ideas from others.

2.3. Speaking Tasks

Speaking is one of the macro competencies in teaching
and learning English. Speaking, like writing, forms part of
a productive skill. There are so many definitions of
EBeaking that some language learning experts have stated.
Speaking is the productive oral skill, consisting§Bf
systematic verbal utterance to convey meaning [24]. It can
be observed either directly or empirically where the
observations are influenced by the accuracy and efficacy of
the students’ listening skills, which compromise the
reliability and validity of an oral production test [25]. The
teacher can use several tasks, including communication
games, discussions, prepared talk, and role-plays, to
improve the speaking skills of the students [26].

Communication games in the students develop the
correct habits of speech. The teacher divides the students
into two different groups. He gives them the question to
frame and to ask them to converse [27]. Moreover, there
are two categories of communication games, which are

information gap games and television and radio games [ 26].

Information gaps can be reached when one student talks to
a partner by ordering to solve a puzzle, drawing a picture,
and putting things in the right order to find similarities and
differences between images.

Furthermore, Fishbowl, which belongs to the television
and radio games, can provide enjoyable fluency activities.
Two students speak on any topic they like, but at a
pre-aranged signal, one of them has to reach into a
fishbowl and take out one of many pieces of paper on
which students have previously written phrases, questions,
and sentences. Students have to incorporate whatever is on
the paper into the conversation straight away. Therefore,
communication games, especially digital learning
playground, has successfully helped in encouraging
students to speak by playing and learning with adequate
context-relevant immersions and efficient game instruction
management [28].

Discussion can be categorized as discussion cards,
warm-up discussion, balloon debate, pyramid debate, and
panel discussion [29]. The use of debate significantly
improves the critical thinking and speaking skills of the
students [30]. Besides, the fishbowl debate assisted
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students in using English for authentic and meaningful
purposes while at the same time appreciating its relevance
to the examination [31]. If debates are adequately practised,
students will have confidence in academic, social, and
professional users of the English language, so that it can
improve their English as well as their presentation skills
[32].

In the prepared talk, students may have some time to
write guidelines or notes of their prepared topic and
practise giving a speech before [26]. The advantages of
presentation are integrating language skills, practising
speaking, making decisions, preparing for real life,
acquiring knowledge through English promoting
learning-centeredness, expanding the teacher’s role, and
learning how to use technology [33]. The combination
among presentation with encounter project and the poster
session encourage language learners to communicate their
classmates with research, knowledge gains and opinions
[34).

The incorporation of role-plays in the language
classrooms is a handy language teaching tool as it
stimulates the use of target language in real situations,
involves learners in creative learning, and is fun and
motivating for learners [35]. Role-play activities require
several steps [36]. Firstly, language instructors must first
select a suitable situation/context for a role play, bear in
mind the needs and interests of the learners, and allow them
to practise what they have learned. Secondly, after
selecting the context (setting the scene), it involves
designing the role play, which should take into
consideration the level of language skills of the learners.
The last, instructors are required to generate two or more
roles for learners in the role-play.

The teacher needs to take into consideration several
factors in choosing or creating an activity or task to
promote speaking [37]. First, the activity, or task, should
contribute to the course's required results. Second, it should
be an activity or task that can be accomplished by the
students in the class. Factors affecting task difficulty
include not only the level of linguistic complexity but also
the comprehensibility of the task, its cognitive problem, the
scaffolding (or its absence) provided within the task, and its
ability to interest and motivate the learners.

Z.Etudents’ Perception

Perception uses mechanisms of the senses and cognition
to understand the world around us. It is a unique way of
interpreting phenomena through the perception of sensory
knowledge based on experience, information processing,
and mental models [38]. Moreover, it is a collection of the
brain's internal sensational cognitive processes at the
subconscious cognitive function layer that detects, relates,
perceives, and searches within the mind for internal
cognitive knowledge [39]. Students’ perception is a
method of using the information that has been learned to
obtain and perceive stimuli that are recognized in the
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human senses by the system [40].

3. Materials and Methods

The research was conducted at the University of PGRI
Yogyakarta, which was located at sonosewu street no. 117,
Yogyakarta, Indonesia. This place was chosen because the
researcher conducted a teaching-learning processffiere. It
was done in January — July 2020. The data was obtained
based on the researcher’s teaching schedule, which was
held once a week, and it took 2 hours in each meeting.

Purposive sampling was employed in selecting the
participants. The researcher intentionally selected the
participants who could provide the best information to
achieve the objective of the study. The research
participants of this study were ten students of the
University of PGRI Y {ffyakarta.

This research used a qualitative descriptive approach.
The phenomenon and valuable information will be deeply
explored that will offer a way to see the issue from the
subject view [41]. Tt investigated the students’ perceptions
of a phenomenon [42]. Therefore, this research explored
deeply about barriers to using LMS-Edmodo based on
stffknts’ perception of the speaking tasks.

In collecting data, the researcher used three instruments.
The instruments in this research were observation,
documentation, and interview. Observation is the
procedure of collecting optional, tangible informatioffBy
monitoring individuals, and research sites [41]. The
researcher did the observation to monitor the
implementation of LMS-Edmodo in English speaking tasks,
[Brticularly its barriers. Hence, all students’ activities like
comments, messages, both in the f2f and Elline learning
that were related to Edmodo's restrictions, were observed.
When the researcher found the activities containing
barriers indication, a screen capture was used to record the
data.

This research used semi-structured interviews to
understand the experiences of the subjects because the goal
of i research explored the barriers to using
LMS-Edmodo as e-learning on speaking tasks and tried to
find the freer responses from participants of some basic
ideas that need to cover. The interview was in Indonesia to
prevent mifghderstanding and managed to pursue the
students’ perceptions toward barriers to using
LMS-Edmodo on {eaking tasks. The transcripts of
conversation were recorded and transcribed to avoid
inaccuracy and incompleteness data. Then the data
gathered were[BBalyzed using the three stages of qualitative
analysis [43], data reduction, data display, and conclusion
drawing and verification.

4. Results & Discussion

) Based on the students’ perception, there are several
barriers to using LMS-Edmodo on speaking tasks.

Barriers to Using LMS-Edmodo on Speaking Tasks: Students' Perception

4.1. Requiring High Speed Internet Connection

An Internet connection is another barrier when
implementing Edmodo as an LMS platform in Indonesia,
especially if using it for speaking activities. Whether the
students wanted it or not, they should depend on the slow
Intemet connections to join every speaking task in this
platform. For example,
connections, it needed time when uploading a video project
that had a big size. As a result, it brought negative impacts
to the students, such as frustration and unmotivated, to do
the assignments. Frustration and harmful impact on
learning could occur when poor Internet connectivity used
by the students in using the LMS platform [48].

Excerpt 4

“Uploading the video on Edmodo makes me frustrated.”

because of slow Intemet

4.2, Needing Other Supports for Technologically
Backward Students

In this Industrial Revolution 4.0 right now, not all
students understand how to use technology in learning.
Technologically backward students may be unable to
participate the digital learning if they lack another support
[46.47]. Implementing Edmodo in the classroom requires
skills of computer and sometimes files and software
management of it, which could be complicated for those
students.

Based on the observation, several students got problems
when using an LMS-Edmodo on speaking tasks. They did
not understand how to do and send assignments; even
though the teacher had explained and given them a guide
book to use it. Moreover, in the middle of meeting total,
some students forgot their Edmodo user names and
passwords. This case often happens when their smartphone
was broken. As a result, they had to create the new one to
keep joining the speaking tasks over there.

Excerpt 1

“I forgot my user name and password, and the teacher
gave me the group code to create the new one.”

4.3. Lack of Virtual Teachers Support

The lack of teacher’s support is another barrier. When
the students needed the teacher’s help, they could contact
him via WhatsApp or Edmodo Private Message. However,
it took time until the teacher answered their query; even he
did not respond to it at all. This condition made them
confused, but it could be solved when they discussed the
problems with other peers.

Excerpt 2

“I texted the teacher at 07.00, but until the night he has
not yet replied.”

4.4. Requiring F2F Meeting

All problems encountered by the students during joining
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activities on Edmodo made them more confused about the
material given. The existence of confirmation from the
teachers in f2f meeting was something expected.

Excerpt 5

“When I do not understand the activities on Edmodo, I
texted the teacher either via WhatsApp or Edmodo Private
Messages. Sometimes he responded it, even not at all. 1
need face-to-face-meeting”

Social interactions on Edmodo are mainly virtual and
different from face-to-face classroom interaction [49]. As a
result, there are some challenges caused by the use of this
kind of learning. First, the students argued that the
explanation in the conventional education was more
understandable than on Edmodo classroom. In that learning,
students could directly communicate their views and
elucidate their inquiries with the teacher. Consequently,
they got their questions answered clearly.

Excerpt 6

“In the classroom (face to face meeting), I can clearly
understand the teacher’s explanation than in the online
classroom (Edmodo).”

Several students often did not understand its speaking
instructions posted on Edmodo; They confessed that
besides the direction written in English, it also contained a
short explanation, which made them, should clarify by
asking the teacher via other social media. Due to the lack of
clarifications, description, and interpretation, Edmodo can
be less effective than the traditional one [50].

Excerpt 7

“I do not understand well the teacher’s instruction (on
Edmodo), and I should ask him for elarification.”

Third, some students did not understand completely the
virtual feedback provided on Edmodo. They assumed that
an actual teacher’s one-to-one, face-to-face feedback was
more valuable. Because of this, in the face-to-face meeting,
they needed to clarify and to enquire feedbacks that made
them known their mistake and error so that they did a
similar assignment correctly in the future. The lack of an
actual teacher’s one-to-one, face-to-face feedback resulted
in difficulties in the students’ understanding [49].

Excerpt 8

“I have not understood the teacher’s note yet in my
assignment (feedback) until I clarify them in the face ro
Jface meeting. "’

5. Conclusions

There are some @ftacles to using LMS-Edmodo while
speaking, such as requiring high-speed intemet access,
needing some support for technologically backward
students, lack of virtual teacher support and having f2f
meetings to explain teacher guidance and feedback.

Furthermore, this present study is beneficial to some
following parties. This research gives benefits to the
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English @icher in enhancing the knowledge on the
potential and challengdfpf using Edmodo as e-leaming in
the speaking activities. In the industrial revolution 4.0 now,
the use of technology, especially the Internet, is needed,
and the teacher should have those skills to keep up with the
times. If it compares with traditional learning, online
learning has more benefits. Furthermore, if it also
combines with the informative face to face meeting, the
students’ autonomous learning will increase.

For the students in Indonesia, although the Internet
connection in this country is not as fast as the others, the
use of Edmodo in speaking activities can facilitate the
students to practise speaking and to develop their
vocabularies outside the real classroom. Therefore, by
increasing the time of learning and practising, the students’
speaking skills will increase.

This research has given evidence that there were some
barriers to implementing an LMS-Edmodo on speaking
tasks. Furthermore, innovative blended learning can be
achieved successfully by using this platform. On the other
hand, the nvestigations of using Edmodo in other skills
such as reading, listening, and writing are expected to be
conducted in the future research in order to give more
pictures about the use of an LMS in learning English.
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