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ABSTRACT

This scoping review systematically maps the landscape of
empirical research on Global Englishes conducted by
Indonesian scholars and published in SINTA (Science and
Technology Index)-accredited journals (SINTA 1 & 2) between
2015 and 2024. SINTA is an Indonesian national database mea-
suring the performance of scientific research, including Scopus
and Web of Science. Following the PRISMA-ScR framework, the
findings reveal that translanguaging is the most prominent sub-
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area, followed by World Englishes, English as a Lingua Franca, native-speakerism

and English as an International Language. Geographically and
contextually, studies have been heavily concentrated in Java
and tertiary education, with significant gaps in primary educa-
tion, non-academic domains, and the perspectives of policy-
makers. Methodologically, qualitative designs dominate,
highlighting a need for greater methodological diversity. This
review concludes by identifying critical gaps and proposing
directions for future research to advance the decolonial poten-
tial of GE within Indonesia’s unique multilingual ecology.

1. Introduction
1.1. Background

The dynamic evolution of English as a truly global language necessitates a fundamental
re-evaluation of its conceptualization, teaching, and use, moving beyond Anglocentric
paradigms towards the inclusive and pluralistic framework of Global Englishes (GE).
This paradigm shift acknowledges the linguistic diversity, fluid communicative practices,
and localized meanings that characterize English as it functions within diverse multi-
lingual settings worldwide (Galloway & Rose, 2015; Jenkins, 2015; Pennycook, 2007).
Indonesia, as the world’s fourth most populous nation and a linguistically superdiverse
archipelago boasting over 700 indigenous languages alongside Bahasa Indonesia, pre-
sents a particularly rich and complex context for examining GE phenomena (Errington,
2008; Zein, 2020). The nation’s engagement with English is multifaceted and often
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paradoxical: it serves as an indispensable tool for international communication, higher
education, economic development, and technological advancement, while simulta-
neously existing in a delicate balance with powerful nationalistic sentiments, cultural
identities, and ongoing debates about linguistic sovereignty (Kirkpatrick, 2012; Lamb &
Coleman, 2008; Lowenberg, 1991). This unique sociolinguistic terrain positions
Indonesia as a critical site for understanding the tensions and negotiations inherent in
the global spread of English.

Within Indonesia, GE research resonates with critical scholarly discussions concern-
ing linguistic imperialism, the socio-political implications of language choice, the peda-
gogical relevance of native-speaker norms, and the legitimacy of localized English
varieties and practices (Phillipson, 1992; Zacharias, 2013). The persistent dominance of
idealized ‘native’ speaker models in curricula, textbooks, teacher training, and high-
stakes assessment has been extensively critiqued for potentially marginalizing
Indonesian teachers and learners, fostering linguistic insecurity, and neglecting the
realities of how English is actually used for intra- and international communication in
the region (Kirkpatrick, 2010; Renandya, Hamied, & Nurkamto, 2018). In response, the
GE paradigm offers powerful counter-narratives, advocating for pedagogical approaches
that validate multilingual repertoires (translanguaging), acknowledge the functional
primacy of English as a Lingua Franca (ELF) in intercultural communication, recognize
the legitimacy of established and emerging World Englishes (WE), and embrace the
principles of English as an International Language (EIL) that prioritize intelligibility and
appropriateness over conformity to exogenous norms (Canagarajah, 2013; Garcia & Wei,
2014; Seidlhofer, 2011). These sub-fields provide essential frameworks for reconceptua-
lizing English ownership, proficiency, and pedagogy in ways that are responsive to
Indonesia’s specific linguistic ecology and aspirations (Zein & Stroupe, 2017).

1.2. Rationale

Despite a growing body of international literature on GE, including reviews of studies on
GE, the development of GE literature in countries such as Indonesia and other similar
contexts has not always been visible to the international audience. For example, in their
state-of-the-art publication, Rose, McKinley, and Galloway (2020) identified only one
GE-related study (i.e. Zacharias, 2016) from Indonesia. While studies authored by
Indonesians and published in international outlets have been limited, those published
in Indonesian journals indexed by national databases have been emerging.

Research on GE, including WE and ELF, in Indonesia reveals a persistent tension
between the recognition of English as a plural, global language and the continued
dominance of ‘native’ (Inner Circle) norms (e.g. US/UK/Australian English) in education
and assessment. Studies on attitudes show a generational and contextual divide. While
high school and university students often perceive Inner Circle English as the proper
model, many simultaneously express pride in local accents and acknowledge English as
belonging to all its users (Franssisca & Subekti, 2022; Irham, 2022). Pre-service teachers
demonstrate even greater pluralistic attitudes, accepting multiple Englishes for global
communication and feeling ownership over their own variety (Imelwaty, Putri,
Sesmiyanti, & 2023; Raja, Putrawan, Razali, & Razali, 2022). However, this acceptance
weakens in high-stakes academic contexts; for international tests like TOEFL/IELTS, pre-
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service teachers resist non-standard grammar and vocabulary in the name of ‘fairness’
and ‘standardization’ (Zain & Prasetya, 2022). In practice, awareness of GE remains low
among some groups, such as teachers in Islamic boarding schools, who remain oriented
toward ‘native’-speaker models (Rifiyani, Namaziandost, Ubaidillah, & Langgeng, 2025).
The ideology of native-speakerism (Holliday, 2006) remains deeply embedded in
English Language Teaching (ELT), influencing hiring preferences and the belief that native
speakers are inherently better teachers (Irham, 2022; Silalahi, 2021). This ideology is
reinforced by meritocratic beliefs that link English proficiency - often defined by ‘native’
norms - to life success, effectively making English a gatekeeper for opportunity (Lie, Chau,
Jacobs, Zhu, & Winarlim, 2022). Furthermore, textbooks and curricula largely perpetuate
this dominance, revolving around Inner Circle cultures while underrepresenting non-
native cultures and Englishes, thereby limiting intercultural competence (Hapsari, Fauzi, &
Bali, 2025; Kusumaningputri, Khazanah, Setiarini, & Sampurna, 2022). Even when ELF-
informed materials that include Indonesian English are introduced, learners often view
them negatively, favoring ‘standard’ norms (Santoso, Hamied, & Muslim, 2025). Despite
this, corpus research has identified distinctive lexical features of an emerging Indonesian
English variety, lending empirical support to its localized development (Endarto, 2020).
To date, a systematic synthesis of empirical research conducted by Indonesian
scholars, focusing mainly on the Indonesian context and published within national
academic outlets, remains notably absent. Understanding the trajectory, scope,
methodological approaches, and thematic focus of this locally produced knowledge
is crucial for assessing how the GE paradigm is being interpreted, applied, and
advanced within the specificities of Indonesia. Specifically we addressed three
important uncharted domains: first, the sub-areas of GE-related studies conducted
by Indonesian scholars; second, the context and settings of the studies, and; third,
the methodologies used in the studies. This scoping review directly addresses these
significant gaps. It systematically maps and synthesizes GE-related empirical studies
published between 2015 and 2024 in Indonesian journals indexed by SINTA
(Science and Technology Index), an indexing system and a database developed by
the Indonesian Ministry of Education, Culture, Research, and Technology. By con-
centrating on SINTA-indexed publications, the review prioritizes research dissemi-
nated within the Indonesian academic community, offering insights into the
national research landscape and its contributions to the broader GE discourses. By
charting this evolving intellectual territory, this review aims not only to provide
a comprehensive overview of the current state of GE research by Indonesian
scholars but also to identify salient trends, methodological strengths and gaps, and
potential avenues for future inquiry. Ultimately, the review seeks to contribute to
the ongoing project of decolonizing English language education in Indonesia,
affirming the legitimacy of local practices and varieties, and strengthening
Indonesia’s active participation in shaping the global ecology of Englishes.

1.3. Objectives

This scoping review aimed to systematically map existing research and identify gaps as
well as future directions for GE-related studies in Indonesia. The review was guided by
the following questions.
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(1) What sub-areas of GE-related studies have been explored by Indonesian scholars?
(2) What contexts and settings have been investigated?
(3) What methodological approaches have been employed?

2. Methods
2.1. Scoping review using the PRISMA-ScR framework

Indonesia constitutes a context where GE-related studies are, albeit emerging, still
limited (Rose, McKinley, & Galloway, 2020). The current body of literature seems to
be insufficient to support a systematic review. However, given the growing interest in
the GE paradigm in Indonesia over the past decade, a scoping review needs to be
conducted to map the existing literature and identify understudied areas for future
research (Arksey & O’Malley, 2005). For the purpose of the present paper, the
conduct of the scoping review was guided by the PRISMA-ScR framework developed
by Tricco et al. (2018). This framework was adapted to fit the present review’s
objectives. To determine which journals and articles to include, several criteria were
applied.

2.2. Eligibility criteria and information sources

Eligibility of sources of evidence was determined by a two-tiered assessment, considering
both journal-level and article-level criteria. To be included in this review, journals had to
meet the following criteria.

(a) Consistent with the objectives of the present review (i.e. to review empirical
articles published in SINTA-indexed journals), journals had to be indexed by
SINTA.

(b) SINTA has six levels for ranking academic journals, ranging from SINTA 1 to
SINTA 6. As a measure of quality and credibility and to delimit the scope of the
present review, journals needed to be categorized as SINTA 1 and SINTA 2.

(c) Journals had to mention at least one of the following keywords in their ‘about the
journal’ and/or ‘scope’ sections: ‘English’, ‘Englishes’, ‘English Language
Teaching’, ‘ELT’, ‘English Language Learning’, ‘ELL’, “TESOL’, ‘EFL’, ‘TEFL’,
‘English Language Education’, ‘Language Teaching’, ‘Language Learning’,
‘Language Education’, or ‘Applied Linguistics’.

(d) Journals needed to be published by one of the following entities: ELT/TESOL/
TEFL-related national association (such as TEFLIN & APSPBI), University-Based
Department of English Language Education, University-Based English Language
Department, Faculty of Languages, University-Based Language Center,
Independent (Non-University-Based) Language Center, or University-Based
Institute for Research and Community Services.

(e) Journals had to be designated to be venues for conversations/discussions on topics
related to English Language Learning and Teaching and English Applied
Linguistics.
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With regard to the article-level assessment, articles published in eligible journals were
required to fulfil the following criteria.

(a) Given the objectives of this review, articles needed to be empirical articles and
published between 2015 and 2024.

(b) In their titles, abstracts, or keywords, articles needed to contain at least one of the
following terms: ‘Englishes’, ‘Global Englishes’, ‘World Englishes’, ‘lingua franca’,
‘English as a Lingua Franca’, ‘ELF’, ‘English as an International Language’, ‘EIL’,
or ‘translanguaging’.

(c) In addition to containing the above-mentioned terms, articles had to be about
topics related to the GE paradigm.

(d) Articles were required to be first-authored by researchers affiliated with
Indonesian universities or research institutions. As a measure for ensuring quality
and credibility, only articles written by lecturers/professors and doctoral students
were included.

(e) Articles needed to report results of research conducted (a) in Indonesia, investi-
gating Indonesian lecturers/professors, teachers, students, related stakeholders,
and/or people in general as the research participants, or (b) beyond Indonesia but
involving participants of Indonesian origin.

2.3. Search and selection of sources of evidence

The search for potential journals was conducted in the SINTA database (https://sinta.
kemdikbud.go.id/), focusing on journals ranked SINTA 1 and SINTA 2. Potential
journals were identified using keywords listed in point ‘C’ of the journal-level criteria
above. The search, performed in November 2024, yielded a total of twenty-seven eligible
journals comprising four SINTA 1-indexed journals and twenty-three SINTA 2-indexed
journals as of the aforementioned time period (Appendix A).

Potential articles were searched through a dual approach: manual searching and
electronic searching using each journal’s website search bar. Manual searches involved
reviewing titles and abstracts of articles published between 2015 and 2024 in a selected
journal, focusing on keywords specified in point ‘b’ of the article-level criteria. Electronic
searches were conducted by entering the same keywords into each journal’s website
search bar.

The search process resulted in seventy-three entries (Figure 1). After screening for
eligibility, forty-two entries were excluded, and the remaining thirty-one entries were
selected for full-text review. Following this stage, nine articles were excluded, leaving
twenty-two articles to be included in synthesis. Figure 1 summarizes the selection of
sources of evidence.

3. Results
3.1. Characteristics of sources of evidence

Our final sample comprises twenty-two articles published between 2015 and 2024 from
20 SINTA-indexed (SINTA 1- & SINTA 2-ranked) journals. An examination of the
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Figure 1. Summary flowchart of the selection of sources of evidence.

publication trend, as illustrated in Figure 2, reveals a surge in GE-related research output
in Indonesia over the second half of the past decade. Notably, the period from 2015 to
2018 was characterized by a lack of research publications in this domain. However, from
2019 onwards, GE-related research in Indonesia showed a growing interest, with pub-
lications steadily increasing over the years, peaking at 9 in 2023.

In terms of the publication outlets, Table 1 reveals that Indonesian Journal of Applied
Linguistics (IJAL) has been the most prominent outlet, accounting for 4 (18.2%) of the 22
publications. JEELS (Journal of English Education and Linguistics Studies) and Journal of
English Education and Teaching (JEET) also made notable contributions, each with 3
(13.6%) publications. Furthermore, LLT Journal, TEFLIN Journal, and Voices of English
Language Education Society (VELES) each feature 2 (9.1%) publications.

3.2. Results of individual sources of evidence

Appendix B presents an overview of individual sources of evidence regarding GE-related
research in Indonesia. Themes emerging from the analysis involved area of research,
context, setting, participants and/or data sources, and summary. The information pro-
vided in this appendix aligns with the objectives of this scoping review.
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Figure 2. Distribution of GE-related research in Indonesia by publication year.

Table 1. Outlets where GE-related studies are published.
SINTA-indexed journal

LJELTAL (Indonesian Journal of English Language Teaching and Applied Linguistics)
Indonesian Journal of Applied Linguistics (LJAL)

JEELS (Journal of English Education and Linguistics Studies)
Journal of English Education and Teaching (JEET)

Journal of English Educators Society (JEES)

Journal of Foreign Language Teaching and Learning
Journal on English as a Foreign Language (JEFL)

Langkawi: Journal of the Association for Arabic and English
LLT Journal: A Journal on Language and Language Teaching
TEFLIN Journal

Voices of English Language Education Society (VELES)

=
*

NNN= =2 2SS NWWRsS =

*N = number of articles.

3.2.1. Review question 1: sub-areas of GE-related studies explored by Indonesian
scholars

Table 2 shows that among the 22 studies included in this scoping review, translanguaging
(8 studies) has been the most prominent sub-area of investigation in GE-related research
in Indonesia, followed by World Englishes or WE (7 studies), English as a Lingua Franca
or ELF (4 studies), and English as an International Language or EIL (2 studies).
Additionally, one study explored the relationship between GE and teacher identity. As
for translanguaging, previous studies have centered on several topics. At the tertiary
education level, translanguaging has been investigated in both online and face-to-face or
onsite modes. In the former mode, the topics include lecturers’ and English-major
students’ translanguaging practices (Emilia & Hamied, 2022) and English instructors’
and students’ translanguaging practices (Umam, Sugiharto, & Manara, 2023). In the
latter mode, prior research has covered English teachers’ and students’ perceptions of
translanguaging and trans-semiotizing (Silalahi & Santoso, 2023), pre-service English
teachers’ perceptions and practices of translanguaging (Styati & Irawati, 2023), and
relationships among translanguaging, multimodality, and pre-service English teachers’
cognitions (Hidayati, Dharmawan, Prasatyo, Luciana, & Luciana, 2024). At the secondary
education level, studies into translanguaging have addressed junior high school teachers’
translanguaging practices (Liando, Dallyono, Tatipang, & Lengkoan, 2023), Islamic
boarding school teachers’ attitudes toward translanguaging prctices (Madkur, Friska, &
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Table 2. Sub-areas of GE-related research in Indonesia.

GE topics Quantity
Translanguaging (8)
Translanguaging practices 3
Cognitive aspects (e.g. perceptions) related to translanguaging practices 4
Translanguaging and cognitive development 1
World Englishes (7)
Cognitive aspects (e.g. attitudes, perceptions) related to English varieties 3
Indonesian English 2
English linguistic landscapes 1
English in Australia 1
English as a Lingua Franca (4)
Attitudes toward ELF 1
Attitudes towards intercultural language learning 1
Communication strategies 1
ELF and development of L2 confidence 1
English as an international language (2)
Representations of EIL in textbooks 1
EIL and teaching English to young learners 1
Global Englishes (in general) (1)
Global Englishes-related identities 1

Lisnawati, 2022), and junior high school students’ perceptions of a teacher’s translangua-
ging practice (Sakkir, Al-Amir, Atmowardoyo, & Limbong, 2024).

The second most researched sub-area has been WE. Five studies have involved human
participants, focusing on issues such as the use of listening journals/portfolios to raise
pre-service English teachers’ awareness of diverse varieties of English (Budiyanto,
Tridinanti, & Sari, 2024), pre-service English teachers’ perceptions of and attitudes
toward English varieties (Budiyanto, Tridinanti, & Sari, 2024; Imelwaty, Putri,
Sesmiyanti, & 2023), pre-service English teachers’ attitudes towards Indonesian English
(i.e. an emerging variety of English used in Indonesia) (Imelwaty, Arbit, & Kemal, 2022),
English literature students’ perceptions of exposure to multiple varieties of English
(Kusumaningputri, 2020), and (post)graduate students’ expectations, perceptions, and
strategies for using English in Australia (Zulferdi, 2021). Two studies looked into online
documents, examining lexical characteristics of Indonesian English (Endarto, 2020) and
English linguistic landscapes of Indonesia’s, Malaysia’s, the Philippines’, and Thailand’s
street signboards (Kurniawan, Moehkardi, & Muliawati, 2024).

In terms of ELF, previous studies have focused on tertiary education settings in
Indonesia and abroad. Within Indonesian tertiary education institutions, research topics
have included communications strategies used by graduate students (English-education
majors) of different nationalities when employing ELF during online lessons (Shofiya &
Basuni, 2023), pre-service English teachers’ attitudes toward intercultural language
learning (ILL) and their teaching practices (Morganna, Sumardi, & Tarjana, 2020), and
nursing students’ preferred English varieties and attitudes toward ELF (Situmorang &
Sembel, 2019). A study conducted at a foreign institution investigated the development of
L2 confidence among international students (from six Asian countries, including
Indonesia) studying at Taiwanese universities (Panggabean, Ke, & Perangin-Angin,
2023).

There have been few studies investigating EIL and GE in general. Two studies fall
within the EIL area, exploring visual representations of the EIL perspective in junior high
school ELT textbooks (Purba, 2023) and the integration of EIL principles into teaching of
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English to young learners (Setyaningrum, Purwati, & Sabgini, 2022). Regarding the GE
perspective in general, one study has investigated GE-related identities among secondary
school teachers and how these identities shape their instructional practices (Ubaidillah,
Elfiyanto, Rifiyani, & Lee, 2023).

3.2.2. Review question 2: contexts and settings investigated by Indonesian scholars
As implied in the preceding section, previous GE-related studies by Indonesian scholars
have been conducted within and beyond the Indonesian context, with settings that
include public and educational setting, encompassing tertiary and secondary education.
Regarding the contexts, Figure 3 shows that of the 22 studies included in this review, 19
studies (Budiyanto, Tridinanti, & Sari, 2024; Emilia & Hamied, 2022; Endarto, 2020;
Hidayati, Dharmawan, Prasatyo, Luciana, & Luciana, 2024; Imelwaty, Arbit, & Kemal,
2022; Imelwaty, Putri, Sesmiyanti, & 2023; Kusumaningputri, 2020; Liando, Dallyono,
Tatipang, & Lengkoan, 2023; Madkur, Friska, & Lisnawati, 2022; Morganna, Sumardi, &
Tarjana, 2020; Purba, 2023; Sakkir, Al-Amir, Atmowardoyo, & Limbong, 2024;
Setyaningrum, Purwati, & Sabgini, 2022; Shofiya & Basuni, 2023; Silalahi & Santoso,
2023; Situmorang & Sembel, 2019; Styati & Irawati, 2023; Ubaidillah, Elfiyanto, Rifiyani,
& Lee, 2023; Umam, Sugiharto, & Manara, 2023) were conducted in the Indonesian
context, one study (Kurniawan, Moehkardi, & Muliawati, 2024) looked into phenomena
in the Indonesian context and beyond, one study (Zulferdi, 2021) examined the
Australian context, and one study (Panggabean, Ke, & Perangin-Angin, 2023) investi-
gated the Taiwan context.

Regarding research settings (Figure 4), prior studies have been highly concentrated in
educational settings especially tertiary education (15 studies), followed by secondary
education settings (5 studies). There have been only two studies investigating public
settings. Those examining university settings include Budiyanto, Tridinanti, and Sari
(2024), Emilia and Hamied (2022), Hidayati, Dharmawan, Prasatyo, Luciana, and
Luciana (2024), Imelwaty, Arbit, and Kemal (2022), Imelwaty, Putri, Sesmiyanti, and
(2023), Kusumaningputri (2020), Morganna, Sumardi, and Tarjana (2020), Panggabean,
Ke, and Perangin-Angin (2023), Setyaningrum, Purwati, and Sabgini (2022), Shofiya and
Basuni (2023), Silalahi and Santoso (2023), Situmorang and Sembel (2019), Styati and

20

15

10

Indonesia Indonesia and beyond Australia Taiwan

Figure 3. Distribution of GE-related research by contexts of investigation.
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Figure 4. Distribution of GE-related research by settings of investigation.

Irawati (2023), Umam, Sugiharto, and Manara (2023), and Zulferdi (2021). The second
most researched settings have been secondary education, including junior high school
(Liando, Dallyono, Tatipang, & Lengkoan, 2023; Purba, 2023; Sakkir, Al-Amir,
Atmowardoyo, & Limbong, 2024), senior high school (Ubaidillah, Elfiyanto, Rifiyani,
& Lee, 2023), and pesantren or Islamic boarding school (Madkur, Friska, & Lisnawati,
2022). The two studies examining phenomena in public settings include a study into
contents published in an online media platform (Endarto, 2020) and signboards in public
areas such as famous streets (Kurniawan, Moehkardi, & Muliawati, 2024).

3.2.3. Review question 3: methodological approaches employed by Indonesian
scholars

Methodologically, qualitative approaches have dominated (18 studies), followed by quan-
titative approaches (2 studies), and mixed-methods approaches (2 studies) (Figure 5).

3.2.3.1. Qualitative approaches. As for studies using qualitative approaches, various data
collection techniques have been employed, encompassing interviews, observations, collec-
tion of documents, questionnaires, listening journals/portfolios, focus-group discussions
(FGD), and verbal guise test (VGT). Interviews (either in person, online, or both) were used
to investigate several areas including cognitive aspects (e.g. awareness, views) related to
English varieties (Budiyanto, Tridinanti, & Sari, 2024; Imelwaty, Putri, Sesmiyanti, & 2023),
perceptions of ELF (Situmorang & Sembel, 2019), communication strategies when using
ELF during online lessons (Shofiya & Basuni, 2023), aspects related to experience of using
English when studying abroad (Panggabean, Ke, & Perangin-Angin, 2023; Zulferdi, 2021),
EIL-related innovations integrated in lessons plans and implemented in the classroom
(Setyaningrum, Purwati, & Sabgini, 2022), cognitive aspects (e.g. thoughts, perceptions,
opinions) related to translanguaging practices in the classroom (Emilia & Hamied, 2022;
Liando, Dallyono, Tatipang, & Lengkoan, 2023; Madkur, Friska, & Lisnawati, 2022; Sakkir,
Al-Amir, Atmowardoyo, & Limbong, 2024; Silalahi & Santoso, 2023; Umam, Sugiharto, &
Manara, 2023), and experience related to construction of GE-related identities (Ubaidillah,
Elfiyanto, Rifiyani, & Lee, 2023).
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Figure 5. Distribution of GE-related research by methodological approaches.

Besides interviews, observations (either onsite or online) were employed for investi-
gating phenomena within and beyond educational settings. As for the educational
settings, researchers conducted observations for investigating communication strategies
when using ELF during online lessons (Shofiya & Basuni, 2023), teacher-students inter-
action during lessons (Setyaningrum, Purwati, & Sabgini, 2022; Silalahi & Santoso, 2023),
translanguaging practices in the classroom (Emilia & Hamied, 2022; Liando, Dallyono,
Tatipang, & Lengkoan, 2023; Madkur, Friska, & Lisnawati, 2022; Umam, Sugiharto, &
Manara, 2023), and relationships between teachers’ GE-related identities and their class-
room practices (Ubaidillah, Elfiyanto, Rifiyani, & Lee, 2023). Beyond the educational
settings, virtual/digital observations were utilized to examine English linguistic land-
scapes in public spaces (Kurniawan, Moehkardi, & Muliawati, 2024).

As mentioned earlier, other data collection methods include questionnaires, docu-
ments, FGD, and VGT. Questionnaires were used in various forms, such as demographic
questionnaires to gather experience-related data (Zulferdi, 2021), open-ended question-
naires to explore perceptions of ELF (Situmorang & Sembel, 2019), and online ques-
tionnaires to investigate opinions and practices of translanguaging in online classrooms
(Emilia & Hamied, 2022; Umam, Sugiharto, & Manara, 2023). Additionally, researchers
analyzed instructional documents to examine translanguaging practices in the classroom
(Liando, Dallyono, Tatipang, & Lengkoan, 2023), textbooks to investigate representa-
tions of the EIL perspective (Purba, 2023), lesson plans to study integration of EIL into
TEYL (Setyaningrum, Purwati, & Sabgini, 2022), and online newspaper articles to
scrutinize lexical characteristics of an English variety (Endarto, 2020). Other data sources
included listening journals/portfolios to examine awareness of English varieties
(Budiyanto, Tridinanti, & Sari, 2024; Kusumaningputri, 2020), FGD to investigate
perceptions of translanguaging and trans-semiotizing practices in the classroom
(Silalahi & Santoso, 2023), and VGT to elicit knowledge about English varieties
(Imelwaty, Putri, Sesmiyanti, & 2023).
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3.2.3.2. Quantitative approaches. In studies employing quantitative approaches, data
were collected using questionnaires (mostly online) and a test. For instance, Imelwaty,
Arbit, and Kemal (2022) utilized questionnaires to investigate perceptions of English and
attitudes towards English varieties in relation to identity construction. In another study,
Styati and Irawati (2023) employed both closed-ended and open-ended questionnaires to
elicit data on perceptions and practices of translanguaging in the writing classroom,
complemented by a written test to assess translanguaging practices in English writing.

3.2.3.3. Mixed-methods approaches. Previous studies have also employed mixed-
methods approaches, combining quantitative and qualitative data collection methods.
For example, Hidayati, Dharmawan, Prasatyo, Luciana, and Luciana (2024) used ques-
tionnaires (quantitative) and in-depth interviews (qualitative) to investigate relationships
between translanguaging, multimodal approaches to learning, and cognition. Similarly,
Morganna, Sumardi, and Tarjana (2020) utilized questionnaires (quantitative), inter-
views (qualitative), and observations (qualitative) to explore attitudes towards intercul-
tural language learning and teaching practices.

4. Discussion
4.1. Summary of evidence

This scoping review systematically mapped 22 empirical studies on Global Englishes
(GE) in Indonesia published in SINTA 1 and SINTA 2 journals between 2015 and 2024,
revealing three key trends aligned with the review questions. The dominant sub-areas of
research are marked by conceptual hierarchies and paradoxes. Translanguaging as
Pedagogical Praxis, represented by eight studies, dominates the research output, empha-
sizing practical applications in tertiary settings, such as in the work of Emilia and Hamied
(2022) and Umam, Sugiharto, and Manara (2023), and secondary settings, as seen in
Liando, Dallyono, Tatipang, and Lengkoan (2023) and Sakkir, Al-Amir, Atmowardoyo,
and Limbong (2024). These studies position translanguaging as a scaffold for compre-
hension and engagement, yet they reveal tensions between acceptance of multilingual
practices and persistent monolingual ideologies, exemplified by Silalahi and Santoso
(2023). The second sub-area, World Englishes, focused on awareness versus ideology
in seven studies, examining cognitive dimensions like attitudes toward linguistic diver-
sity, particularly among pre-service teachers as in Budiyanto, Tridinanti, and Sari (2024)
and Imelwaty, Putri, Sesmiyanti, and (2023). A consistent paradox emerges where
pedagogical efforts to validate Indonesian English, such as by Endarto (2020), are
countered by a preference for ‘native’ varieties in academic contexts, illustrated by the
finding from Imelwaty, Arbit, and Kemal (2022) that 73% of pre-service teachers aspired
to ‘native-like” proficiency. The third sub-area, ELF/EIL, navigates communication and
curricula across six studies, with ELF research addressing strategies for intelligibility,
such as in Shofiya and Basuni (2023), and confidence-building, while EIL studies critique
curricular gaps, as in Purba (2023). Contradictions are evident here as well, for instance,
where nursing students prioritized intelligibility for patient care yet demanded ‘Standard
English’ in classrooms, as shown by Situmorang and Sembel (2019). Underdeveloped
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areas, such as GE-teacher identity explored by Ubaidillah, Elfiyanto, Rifiyani, and Lee
(2023) and GE in non-academic settings, remain marginal.

The contexts and settings of the reviewed studies reveal significant geographic and
institutional imbalances. A pronounced geographic bias is evident, with 86% (19/22) of
studies being Indonesia-centric, primarily located in Java (16 studies), Sumatera (3), and
Sulawesi (3), while only three studies ventured beyond Indonesia, neglecting comparative
Global South perspectives. The setting concentration is heavily skewed toward tertiary
education, which is overrepresented with 15 studies (68%), focusing largely on pre-
service teachers and university students, thereby neglecting in-service teacher training
and administrative stakeholders. Secondary education is covered in only five studies
(23%), limited to junior/senior high schools and pesantren, with no representation of
primary education whatsoever. Public and non-educational spaces, such as linguistic
landscapes studied by Kurniawan, Moehkardi, and Muliawati (2024) and online media
by Endarto (2020), are rare exceptions, comprising only two studies (9%). Participant
selection shows significant gaps, as studies prioritized students and teachers (20 studies)
while excluding policymakers, parents, and marginalized groups.

Methodologically, the field is characterized by issues of rigor and representation.
A qualitative dominance prevails, with 18 studies (82%) relying heavily on interviews,
observations, and document analysis, which provides rich insights but limits general-
izability. There is limited methodological diversity; the two quantitative designs used
attitudinal surveys, like in Imelwaty, Arbit, and Kemal (2022), and tests but lacked large-
scale or longitudinal data, while the two mixed-methods studies, such as Morganna,
Sumardi, and Tarjana (2020), combined surveys with interviews but underutilized
triangulation. Sampling issues further undermine external validity, with small, conve-
nience-based samples — such as 5-20 participants in 12 studies - and Java-centric
recruitment in 16 studies. A critical synthesis of this evidence identifies a cross-cutting
theme: the Native-Speakerism Paradox, where there is an acknowledgement of GE
principles without ideological internalization. This is demonstrated by the finding that
68% (15/22) of studies reported preferences for ‘native’ varieties in formal contexts, and
that teachers and students viewed translanguaging as a pragmatic tool rather than
a legitimate pedagogical philosophy. Furthermore, textbooks and curricula continue
privileging Inner Circle cultures, revealing systemic inertia. Key gaps identified from
this synthesis include the complete absence of GE research in primary education,
minimal links between findings and national ELT policy and curriculum frameworks,
and an absence of critical sociolinguistic, decolonial, or political economy lenses.

4.2. Limitations

This review has several methodological and conceptual limitations. Scope constraints
include the exclusion of non-SINTA, non-empirical, and non-English studies, which
potentially overlooks influential gray literature or regional perspectives, and the caveat
that SINTA’s journal rankings may not fully capture quality, as innovative research might
appear in newer, lower-tier journals. The reviewed studies themselves exhibit methodo-
logical biases, including sampling issues like a heavy reliance on convenience samples —
such as pre-service teachers in Java — which limits transferability, with only two studies
including non-academic participants. In terms of design, the qualitative dominance
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prioritizes descriptive insights over causal or correlational analysis, and longitudinal and
experimental designs were entirely absent. Data collection methods, often relying on self-
reported data like questionnaires on attitudes, risk social desirability bias, and only four
studies, such as Morganna, Sumardi, and Tarjana (2020), triangulated data robustly.
Conceptual shortcomings are also present, as most studies applied GE concepts super-
ficially, rarely engaging critically with decolonial or power-oriented frameworks like
linguistic imperialism. A significant geographic imbalance is evident, with Java-based
institutions leading 73% (16/22) of the studies, neglecting Indonesia’s linguistic diversity,
particularly in Eastern regions and indigenous communities. A further conceptual-
practical gap is that few studies examined how GE research translates into curricular
reform, teacher training, or assessment, which is key for practical impact. Finally,
temporal gaps are noted; the publication lull between 2015 and 2018 suggests a delayed
adoption of GE paradigms in Indonesian academia, and while post-2019 growth is
promising, it remains nascent and fragmented.

Conclusion

This scoping review has systematically mapped the landscape of empirical Global
Englishes (GE) research conducted by Indonesian scholars and published in SINTA 1
and 2 journals between 2015 and 2024. The analysis of 22 eligible studies reveals an
emerging, yet distinctly uneven, trajectory of GE scholarship within the Indonesian
context. The findings illuminate a field characterized by productive engagement with
certain GE concepts alongside persistent ideological and structural challenges that con-
strain its transformative potential.

The review identifies translanguaging as the most dominant sub-area of research,
reflecting a significant scholarly interest in the practical, pedagogical applications of
multilingual practices within Indonesian classrooms, particularly at the tertiary level.
This is closely followed by studies on World Englishes, which consistently uncover
a critical paradox: while Indonesian scholars and pre-service teachers demonstrate
a cognitive awareness of linguistic diversity, this awareness coexists with a deep-seated
preference for ‘native-speaker’ norms in formal and academic contexts. Research on ELF
and EIL, though less prevalent, further highlights this tension, documenting a disconnect
between the pragmatic need for intelligibility in real-world communication and the
enduring allure of ‘Standard English’ within educational settings. A cross-cutting
theme, the Native-Speakerism Paradox, underscores that a superficial acknowledgement
of GE principles has not yet translated into their full ideological internalization within
Indonesian ELT.

However, the development of this research field is hampered by significant
limitations. Geographically, studies are overwhelmingly concentrated on Java,
neglecting the immense linguistic diversity of Indonesia’s other regions and limiting
the generalizability of findings. Contextually, the focus is heavily skewed toward
tertiary education, creating a substantial gap in our understanding of GE at the
primary and secondary levels, and leaving non-academic domains like digital media
and workplaces largely unexplored. Methodologically, a reliance on small-scale,
qualitative, and convenience-based designs, while yielding rich descriptive insights,
limits the field’s capacity for generalization and calls for greater methodological
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diversity, including large-scale surveys, longitudinal studies, and robust mixed-
methods approaches.

The limitations of the reviewed studies are compounded by the scope of this review
itself, which, by focusing on high-tier SINTA journals, may have excluded innovative
work in newer publications or non-empirical contributions. Nevertheless, the synthesis
points to clear and urgent priorities for future research. To advance the GE agenda in
Indonesia, scholars must broaden their scope to include primary education, engage with
policymakers and curriculum developers to bridge the gap between research and national
ELT frameworks, and venture beyond the university walls into community and profes-
sional settings. Furthermore, future studies would benefit from employing critical theo-
retical lenses, such as decolonial and political economy approaches, to better analyze the
power dynamics and systemic inertia that perpetuate native-speaker ideologies in text-
books, assessment, and teacher training.

To sum up, while the post-2019 growth in GE research in Indonesia is a promising
indicator of a shifting paradigm, the field remains nascent. For GE to realize its decolo-
nial and transformative potential - to affirm the legitimacy of Indonesian English(es) and
empower local teachers and learners - future inquiry must consciously address the
identified geographic, contextual, methodological, and conceptual gaps. By doing so,
Indonesian scholarship can make a more robust contribution to global GE discourse and
actively participate in reshaping an English language education system that is truly
responsive to the nation’s multilingual reality and aspirations.
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Appendix A. A list of SINTA-indexed journals eligible for the present
scoping review as of November 28, 2024

SINTA 1 journals
1
2
3
4

SINTA 2 journals
5

0N

1
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27

lJoLE: International Journal of Language Education
Indonesian Journal of Applied Linguistics

SIELE | Studies in English Language and Education
TEFLIN Journal

Celt: A Journal of Culture, English Language Teaching & Literature
Edulite: Journal of English Education, Literature and Culture
ELSYA: Journal of English language Studies

English Language Teaching and Educational Journal (ELTEJ)
English Review: Journal of English Education (ERJEE)

LJEE (Indonesian Journal of English Education)

IJELTAL (Indonesian Journal of English Language Teaching and Applied Linguistics)
Indonesian Journal of EFL and Linguistics

Indonesian TESOL Journal (ITJ)

JEELS (Journal of English Education and Linguistics Studies)

JESS (Journal of English Educators Society)

JOLLT Journal of Languages and Language Teaching

Journal of English Education and Teaching

Journal of English Language Teaching Innovations and Materials (Jeltim)
Journal of English Teaching and Learning Issues (JETLI)

Journal of Foreign Language Teaching and Learning

Journal on English as a Foreign Language (JEFL)

Langkawi: Journal of the Association for Arabic and English
Linguists: Journal of Linguistics and Language Teaching

LLT Journal: A Journal on Language and Language Teaching
Script Journal: Journal of Linguistics and English Teaching

VELES Journal: Voices of English Language Education Society
VISION: Journal for Language and Foreign Language Learning




20 D. T. AGUSTIN ET AL.

(panunuo))

'suossa| buunp

Ajuo ysi|bug asn 01 paussyaid syuspnis swios
‘sadpoeud buibenbue|sues) piemol sapniie
aAnisod pjay s)uspnls 1soW I|IYA "suoidUNy
9AIIDRIDIUI pue ‘jelssbeuew ‘aA13dIdIRIUI

91 BulAIaS ‘PaAISSUO (]BI01D0P puE ‘S J1sew
’s,J0[3YDeq) S[AJ| JIWIPRIR 3IY} Pue SIsse|d
123(gNSs INoy [|B SSOJDE JUSPIAS 3I9Mm sad11dkid
Huibenbuesuely 1eyl pajesnal sbuipuy ay|
*sad110e.d 959y} Jo suondadisd

,S1uspnis (7) pue buibenbue|suely Jo siyauaq
pue suonduny ay) (1) buiuiwexs ‘suosss)
aujjuo buunp syuapnis Jofew-ysibug pue
sJaydea) buowe (ysijbug pue ueissuopuy Jo asn

SUOI1eAI9SqO

(jenyIA) ‘salieuuolISaINb ‘smalnIRu| sao1oeud
9DUIAOI] BAB[ IS\ UL ANSISAIUN B Buibenbuejsuesy
1e (S|9A3)] a1enpelb-1sod pue ‘arenpelh S1uapnIs

‘3)enpesbiapun) sweiboid uonedINpd pue siaydea| (2207) palwey

9y3) sad1oeud buibenbuejsuely pasojdxa Apnis ay abenbue| ysi|bu3 ul pa|jo1ua syuapNIS G/ ANSISAIUN :[euolednp] eISauopuU| :buibenbue|sues] pue ejjiwg
'3sn 03 Jueliodwi dIow Se SINSLeA dAIlRU,
POMBIIA [[11S S19Ydea) IDIAISS-a1d Sy ‘sansLIeA
ysi|bug 9sIaAIp Jo ssauaieme buidojarsp
audsaq sanauen ysijbug [eqolb jo abpajmouy
119Y3 Bupueyus ‘syuadde pue syajelp ysijbug jo
abues apim e 03 siayde3) Y3 pasodxa sjeusnof
3y] 'sanaeA ysibug Jo ssaualeme SIaydeay
DIAISs-21d paseanul sjeunof bujuaisl|
Bunesbayu| yeyy paredipul sbuipuy sy SMIIAIDIUI
'sal1alieA ysijbug spiemoy sapninie sisydes) ‘sjeusnof buiuaisiy
9y1 (7) pue Ausianlp ysijbu3 jo ssauaieme 9dUIAOId
,513Y2ea] 3dIMISs-3.d sasIel 951n0d sayslibug eJ31RWNS YINOS Ul ANISISAIUN B 1B (SI3YDes) (¥20T) 1es
Pl41OM 03Ul palesbaul sjeusnof bujuaisi ysi|bu3 ad1a19s-a1d) uonesnpa abenbue| Ausianiun ysi|bu3 jo sanauep pue ‘iyueulpu]
Buisn moy pue 1ayraym (1) pazebnsaaul Apnis ay)  ysijbu3 ur buuofew syuspnis sienpeibispun i :bumas [euonednpy eisauopu| :saysi|bug plaom ‘ojueipng
Alewwng $321n0S ejep Bumess 1X33U0) ydJeasal Jo ealy (1e3K) 1043ny

10/pue syuedidiued

Arewwins pue ‘sad>inos ejep Jo/pue syuedpiyied ‘1xa3uo0d ‘Ydieasad Jo eale ‘(aedk) Joyine Aq sapdinie pard|as ‘g xipuaddy



ASIAN ENGLISHES 21

(panunuo))

‘siaxeads ysijbug ,anleu,

se 0} pauajal A3y 1eym £q ybney buiaq
pauiagaid pue ay1-2A13eU pUNOS 0} palidse
Ajjedixopesed Aay3 ‘sadnded |73 419y} o)
2Inynd ueisauopu| buneibajur ul paysasalul
3J9M pue ys||bu3z uelisauopu| piemol sapniiiie
annisod pjay siaydeal adiaIas-a1d 1sow 3[IYM
*uol3dNIISU0d A1uapl

113y3 03 uonejas ui (A1ouea buibisws ue se
ysijbu3 ueisauopu| Buipnjpui) sanauea ysijbug
spJemo) sapnyiie pue ysijbug jo suondsdiad

,S1aypeay ysi|bug 9d1AIas-24d paziunnIds APNIs Yyl pue s3jewdy | /1) syuapnis axenpelbiapun g6

'seapl ssaidxe 01 sai|iqe

pue “quawAofus ‘yuswabebus annubod
,S132ea) ysi|bug ad1nI9s-a1d panosdwi Buiuies)
03 saypeoidde [epowninw Yyym pauiquiod
buibenbuejsuesy moy pajusawndop Apnis ay|
*95ud3adwod pue ‘yusawAofus yuswabebua
113y) buissedwiodus uonubod SIaydes) adIAISS
-a1d yoedwi Hujuies)| 03 saydeoisdde [epowynw

pue buibenbuejsuesy moy pazAjeue Apnis ayl ysijbu3 ur bunofew spuapnis axenpesbiapun g

'su011ed0]|0d ysi|bu3 uelssuopu| pue
‘sy1ys |edibojoydiow woly buiynsas uodIXa|
ysi|bug ueissuopuj ‘SYIYs J1JUBWAS WO}
Burynsai uodixa| ysijbu3z ueisauopuj ‘spiomueo|
uiblio-ueisauopu| apnppul A3y] ‘saobaled
1N0yj 03Ul PaYISSe|d 3 Ued suelsaUOPU|
pa1eonpa Aq pasn ysijbu3 jo sonsusldeieyd
|e2IX3| 3Y) 1Y} pamoys sbulpuy ay|
‘sioyine ueisauopuj Aq uslILIM
pue sadedsmau abenbuej-ysijbu3 sujjuo ue
u1 paysiignd sapa1ue ul ysijbud Jo sonsua1eIeYD
1e21x3] Y1 buizAjeue Aq eissuopu|

ul pasn ysijbu3 jo A1aeA syl pauwexs Apnis ay |

salieuuonsanb auijup

(s19yoeay ysijbu3z adIAIDS

-a1d) uonesnpa abenbue| ysijbu3 ui bupofew
(sajew /7

SMaIAIIUI Yidap-u)

‘3ureUUONSIND

duIrold

BAB[ 1S9\ Ul AJISIDAIUN B 1B (SI3YDes)
ysi|bu3 ad1ai9s-a1d) uonesnpa abenbue|

eisauopu] ul Jadedsmau
abenbue|-ysi|bu3z ue Jo UOISISA duljuo Y1

wolj sapIMe O

Aysianiun

:6uias |euonednpy

Ajsianiun

:6uinas |euonednpy

swJojpe(d eipapy

:bumas dignd

ysi|bug
UBISSUOPU| SPJeMO} (¢zon)
sapnne suapnis [ewdy pue

elsauopu| :saysiibu3 popm  ‘Uqly ‘Aempsw)
uonubod Juspnis (b20g) euepN
pue ‘Ayjepownnw pue ‘euepn
‘buibenbue|suesy ‘ofyeseld
buowe sdiysuone|ay ‘uemewleyq

eisauopu| :buibenbuejsues ‘nekepiy

ysijbug
ueisauopu| — ysijbug jo

eISSUOPU|  S3II3LIBA :S3YsI|Bu3 plAOM (0207) ouepug

Klewwng

$92IN0S elep
Jlo/pue syuedpiyed

bumes

1X33U0) U24e3s31 JO B3Ny (1eak) soyiny

‘(panunuo))



22 D. T. AGUSTIN ET AL.

(panunuo))

¥ ulelas 03
ssaubul|im e passaidxa pue ‘quadde (asainpepy
10 3sauener A|qissod pue) ueisauopu| umo
113Y) pabpajmouide ‘A1alien piepuess, A|uo ay3
10U sI ysi|bu3 saxeads-aaieu 1eyy paziubodai
‘ysi|bu3 Jo S113LEA SSISAIP JO SIBME SWEISq
£33 181 pan1dIad syuapnis Jo Auofew ayy
‘syjjel @3L A saysibug oy ainsodxa Buimojo4
*Ausianip abenbue| ysijbug o3 wayl bupnpoiiul
1oj |00} Buuies| snowouoine ue se oljoyliod
Buiuasi| e Jo 3N 3Y) UIWEXS 0} PUB WOOISSE]D
Buiuaisi| ayy ul saysibu3 asIdAIp 03 ainsodxa
Jo suondadiad syuapnis paziuinids Apnis siy|
‘yoeosdde
9|qIX3]) I0W B JO INOABJ Ul [9POW DLIIUSIUOD
[euOnIpEI} Y3 HjUIY1a1 03 padu BY) Bunybiybiy
‘swiou BuIAjoAd s1sabbns saLuN0d
9241) buipuedx3 pue 19InQ yioq ul buixiw
-9p0> JO SN UOWWIOD Y] "UOIIBDIUNWIWOD
peoliq pue Huipueiq ul 3jos s} bupodsiapun
‘5199115 Inoy ||e sso.de sbeubis uo jueuiwop
sem ysi|bug 1eyl pamoys sbuipuy ay|
'$}92435 Anoy 3y} ul spaeoqubis
JenJawwod uo dudsaid sy buiskjeue £q
ysijbu3 jo smejs ay) paulwexa-ai1 Apms siyL
'sasodind djwapede Joj SaN3LeA 3J21) JauU]
paugyaid ssajayiauou A3y} ‘sasodind diwapede
-uou 1oj sa11a1eA ysi|bug asiaaip buisn pue
Bujuies| ul sysassiul Buimoys ‘sanalien ysijbug
pajepaidde pue paziubodai sisyoeay MIAISS
-24d 150w 3j1ym 1eyl pajesnal sbuipuy ay|
‘wbipesed I ay3
piemoy sapniiiie pue jo suondadiad siaydesy

ysijbug ao1nI3s-a1d pajebisaaur Apns iyl ysijbug ur bunofew syusapnis alenpeibispun oz

suofsanb a3l 01 sasuodsal suapnIs
pue ‘UoISSNJSIP WOOISSED 0} SIIMSUE
,s1uapnis ‘soljojiiod Buualsl| suapnis
DUIAOIJ BAB[ 3se] Ul A)sIaAIUN e

1@ 24n3esd)| ysijbu3 ul buniofew (sajeway

GE 19 S9jew 1) syuapnis ajenpelbiapun /4

»M3IA 193115 3|b00D)

(e1ssuopul

18 ‘puejiey] ‘sauiddijiyd ays ‘eiskejey
:A[9A1303ds31) S31IIUNOD INOY Y3 SSOIDR (333135
ue|ha7 R ‘peoy ues oeyy| ‘193415 U0J0D) 13311S

Buileiad) s32313s Inoy wioly spieoqubls /5§

SM3IAJIUI PAINIDNIIS-ILDS

‘s359) 9sInb |equap

(s19yoeay

ysi|bu3 ad1a19s-a1d) uonesnpa abenbue|

Ajsianun

:bunias jeuoneonpy

sadeds/seale

sqnd :Bumss d1jgnd

Ajsianiun

:6uinas |euonednpy

ysi|bu3 yo (0z02)
eIsauopu|  sanauen :saysijbug popy  Handbuiuewnsny

Klewwng

$92IN0S elep
Jlo/pue syuedpiyed

bumes

puejieyl
pue
‘sauiddijiyd (¥z07)
9yl lemelniy pue
‘eiskejepy sadedspue| dnsinbul| ‘IpJeyysop
‘eIsauopu| :saysljbu3 pom ‘uemejuiny
wbipesed
IM 3Y3 piemoy
SSpN1INe pue jo (€207) pue
suondadiad syuapnis nuekjwsas
e|sauopu| :saysibul plopy  ‘UIng ‘Aremjaw)
1X391U0) U24e3531 JO BAIY (1e3A) Joyiny

‘(panunuo))



ASIAN ENGLISHES 23

(panunuo))

'sad11oeud bujydes)

,5J3Ydea) Y} Ul padeud A|geAsasqo sem

111 4o sajdidpuud awos ‘A|leuoippy "paynuapl
2J9M T7| Ul SIS2I)UI pUE “I0) SIdURIRYId
‘UM SIUBWIARIBY 17| SpJemo} sapnune
dA1Isod pajelisuowap siaydeal adinas-ald ay )
*s9d10esd

Buiyoeay J1ay) pue 7| Spiemol sapniiiie

SUOIIRAIDSUO ‘SMBIAIDIUI ‘DI[BUUOIISIND

DUINOI]
eAB( [RJJUSD Ul AJISISAIUN B Je (SI9Ydes)
ysijbug ad1nas-a1d) uonednpa abenbue)

Ausianun (771) Butuies) abenbue)

(0z07) euefie]
pue ‘ipJewing

,519ydeay ysijbug ad1n9s-a1d paziunnids Apnis ay | ysi|bu3 ur Bupofew syuapnis ayenpesbispun :bumas [euonesnpy eIsauopu| |eanynd1aiu| 413 ‘euuebio|y
'S1x3) [enbuljinw jo asn
ay3 pue spom dnoib ‘anbojelp aaneioqe|j0d
‘uone|suely papnjpul buiyseal abenbue| ysijbu3
ur buibenbuejsuesy buioddns saibajens
‘uoneddilied WooISSe|D pue ‘SdueA3|a)
|eanyjnd ‘buuies| Juspnis budueyu Ul dN[RA SH
Buiziubodas ‘buibenbuejsuely piemoy spnue
aAnisod e pajesisuowsp sjooyds buipieoq
dIWe(S| Ul SI3ydes) eyl paseomoys sbulpuy ay| salbajens
'sjooyds Huipieoq pue sadipdeid
Jlwels| ulyym bujuies) sbenbue| ysijbul SUOIIBAIDSAO WOO0ISSe|d buibenbue|sueny
ul pazijiin a1am salbaresls buibenbuejsueny ‘SM3IAISIUI PINIONIIS-IWSS (looyds buipieoq Spiemoy (zeon)
ya1ym ur skem say1 yum buoje ‘buibenbuejsuesy 9duln0id bundwe ur spooyds dIWE(S|) ULIUDSI sapnine siaydes] 11lemeus|] pue
pJemo) sapnuye siaydea) pajebiisaaul Apnis siy]  buipieoq diwels| [eJaA3S Je Bupjiom siaydesl 9 :bulas jeuoriednpy elsauopu| :buibenbue|suel| ‘eysu4 Inypep
‘SsyuIpNIS
3Y1 yum sdiysuoneas jeuossadisiul buipjing
pue ‘sasse[d> buibeuew ‘sjeuslew buiuiejdxa
10} |00} |ed1bobepad e se buibenbuejsueny
pakojdwa s1aydesl ay] ‘buibenbue|suely-bey
PUE ‘[E1IUSIUSSIIUI ‘[E1IUSIUSSEIIUI PIPNUI
paynuapi buibenbuejsuely jo sadAy ay| SJUBWNJOP PUB ‘SMIIAIIUI PINIDNIIS-IWSS sad1oeud (£202)
'sbu1nas wooissepd jenbuljiynw 'SUOIIBAIDSCO WO0ISSe|D buibenbue|suesy ueoybua
ui buibenbue|suesy ,s1aydeal jooyds ybiy sotunf 9DUINOI{ 1S9MB[NS YLION ‘Mopuobuopy Jjooyds ybiy sorunf SIydea| pue ‘buedne]
Jo sasodind pue sadAy ay3 pasojdxa Apnis 8y HBueejog ui jooyds ybiy Jorun( e je siaydeal ¢ :buines [euonednp3 eisauopu| :buibenbue|suel] ‘ouok|eq ‘opuer]
flewwng $32IN0s elep Bumss 1X31U0) U24e3531 JO BAIY (1eak) Joyiny

Jo/pue syuedpiyed

‘(Panunuo))



24 D. T. AGUSTIN ET AL.

(panunuo))

*A1e|NgE20A M3U JO uonippe

9y} pue ‘ysijbu3 buluies| ul 3s193ul Pasealdul
“19Y2e3] 3Y1 Y1IM UO[IeIIUNWIOD SAIIIBYD
2JOW ‘JUSWIUOIIAUD WOOISSE[D 3[eIIOJWOD B
‘buluted| ysijbu3 Jaisea buipnpul ‘syyauaq
|e1aAas pasayo buibenbuejsuesl 1eyl buiaaipq
‘sapniine sAnisod passaidxa syuspnis syl

sao13oeud

‘uondNIIsUl Buibenbuejsuen (¥202)
143 Y1 buunp Jsyoeay ay3 Aq pawlopsd SM3IAIIU| PAINIDNIIS-ILUSS s,43desl sy} Jo Buoquir pue
sad1pesd buibenbuejsuery jo suondadiad 9DUIAOI{ ISaMe|NS jooyds ybiy Joung suondadiad syuapnis ‘ofopiremowny
,S1uapnis jooyds ybiy Jorun( paujwexs Apnis ay | ynos uj jooyds ybiy Joun( e e syuapnis § :buimas [euonednp3 eIsauopu| :buibenbuejsuel]  alwy-|y “Appes
aA1dadsIad
713 3y a1eaba1ul Any 01 Apeas 3q 134 Jou Aew
wnina1INd 173 s,elssuopuy eyl s1sabbns siy|
*9AIadsIad 7|3 ay3 bunuasaidas A|3enbapeul
9|Iym ‘siaxeads ysijbug aaneu buiznioud
‘ysbug Jo malA d1yyjouow e pajuasald
$500Qq1x31 Y3 Jeyl pajeanas sbuipuy syl (43ysijgnd a1eaud e $00q1x31 |73 Ul
'sjooyds ybiy sorun( ueisauopul pue uonesnp3 jo Aisiulpy ayi Aq paysignd aA1adsIad 13 ay3 Jo
ul pasn $)004q1xa} ysijbug ur aandadsiad sauo Buipnpui) $00qixal ysi|buz aaiyl jooyds ybiy sorunf suoiejuasasdal jensip
713 3y1 jo |eAesniod ayy parebisaaul Apnis ay| SIUSWINJOP JO UOI123]|0D :bumas [euonesnpy eISaUOpU| 13 (£207) egind
'92USPYUOD 13y} PapoIa Jayuny Jayeads
ysijbug saneu-uou e Hulaq jo uondsdiad
3Y3 3|IyM ‘SUOIIEIIUNWIWOD 473 Ul 3DUIPYUOD
71 paujwiapun Abojoapi Jayeads-aneu
‘A]9s19Au0) “fouaidyoud abenbue| ysijbuz
113y} 3dUBYUS 0] UOIIRAIIOW pUR 3}eJIUNWWod
03 ssaubuljjim papnjdaul 3UIPYUOd 7] SMBIAI9IU| PAINIONIIS-ILUDS
03 Buinqluod $1010€) 1Y} PUNOY YdJeasal ay | eIssuopu|
'S9I1ISIDAIUN dsauemie] Je Bulpnis uaym Buipnjpul ‘saiaunod uelsy 9 bupuasaidal (£207) uibuy
SJUIPNIS [RUOIIRUIDIUI D3Iy} Buowe dU3pYUod ‘S9IUSIDAIUN dSaUBMIE] 1e SIofew SISAIP Ausianun 9dU3PYU0d -uibuesad pue
771 40 R WdO[IASP 3Y] UO PISNI0) YdJeasal Y] Woly suapnis dlenpelb pue srenpesbiapun 9 :bumas [euonesnpy uemie]  z7jouswdojpadg {13 ‘@) ‘uesqebbued
Krewwing $32IN0s ejep Bumas IX9U0) U24e3591 JO BAIY (1e3K) Joyiny

lo/pue syuedpiyeqd

“(panunuod)



ASIAN ENGLISHES 25

(panunuo))

‘9ouaradwodul Jo

SAnedIpUI Se sad11deld 3531 paAIedIad sisydes)

JSOW ‘s|elid)ew [euolidniisul jo sbuipueisiapun

,SIUSPN]S SdURYUS 0] UIIS dJam Buizioiwas

-sueJ) pue buibenbue|suely ybnoyyy

'suossa| buunp subis onolwas pue sabenbue|

3|dinw Jo 3sn 3y} PaINOAR) SIUIPNIS

ay) ‘buiuies) sbenbue) Joy |eapl uondNAsUl

AJuo-ysi|buz pamain siaydeal ayy aIYm

‘uodNIIsul

abenbue| ysi|bu3 ay3 buunp bujznoiwas-suesy

pue Huibenbuejsuesy jo suondasdiad swuspnis
pue s1aydea) AJISISAIUN paulwexs Apnis ay |

"suoleIUI

wooussepd uf Juswabebua syuapnis ay}

0} pPaINgLIU0d ‘S}ud1Xa bulkiea 0} ‘saibalens

asay] “burureb sw/buijjels pue ‘Alojesuadwod

/IUSWISASIYDR ‘UOIIINPAI /3dUBPIOAR

Buipnppul pasn a1am salbajells [eIAS

"SUOSS3|

9y) buunp juawsabebus J1vyy uo saibalens

959Y1 Jo 1pedwi 3yl pue suosss| auljuo buunp

473 buisn usym spunoibydeq [euolyeuIdUl

9SIDAIP JO syuapnis dxenpesd Aq pakojdwa
sa1bajel1s uonedUNWWOod pazAjeue Apnis ay|

‘wndnoeld bujydesy

3y1 bunp sanIAe woolsse pue suejd uosss)

9y} 03 sajdpuud 713 Huneiodiodur jo skem

SA11BAOUUI SNOLIBA PasEIMOYS sbulpuy ay|

‘wndipeid buiydesy 1Yy

ul s9|dpund asoy) paijdde pue suejd uosss| TA3

112y3 o3ul sajdpuud 713 ay3 pajesbajul siaydesy

ysijbug ad1a19s-a1d Moy pasojdxa ydieasal 3yl ysijbu3 ur bunofew syuspnis lenpesbispun g

suolssnasip dnoib sndo4
‘SMIIAIIUI PRINIDNIIS-IWDS
‘sU0I1eAIDSCO

elieyer ul AJISISAIUN B 1B Sjudpnls

91enpeibispun / pue siaydesy ysibug g

SM3IAJRIUL

‘SUOIIRAIDSCO WOOISSE]D dUI[UQ

9DUINOI BAR[ 158 Ul AUSIDAIUN B

1e uonednps abenbue) ysi|bu3 ui bunofew
S

SMIIAIRIUI PRUNIINIIS-IWIDS

‘SuUoleAIasqo

‘(suejd uossa)) suawNd0Q

9DUIAOIJ BAB[ 1SET U

A11s1aA1UN e 1. (s19ydea) ysi|bug ad1aIss-a1d)
uonesnps abenbue|

BUOIIRU JURIBYIP JO SIUSPNIS dlenpelb ¢

Ausianun

:bumas [euonesnpy

Ausianiun

:bunias jeuoneonpy

Ausianun

:6uinas |euonednpy

buiziojwas-suely pue
buibenbuejsuesy jo
suondadiad syuapnis
pue siaydes] (€207) osolues
:buibenbue|sues) pue 1yejejis

salbarelss (€207) unseg
uonedUNWWo) 413 pue efyoys

(IA3L) sioutes) bunok
01 ysi|bu3 jo buiydesy
oyui sajdpuud

713 Jo uonesbau

(tz0T) uibges
pue ‘zeming
‘wnibuiuefiss

Krewwing

$32In0S e1ep
Jo/pue syuedpiyed

buimas

U>Jeasal Jo ealy (1eaA) Joyiny

‘(Panunuo))



26 D. T. AGUSTIN ET AL.

(panunuo))

's3dadu0d puejsiapun

191199 01 way) padjay buibenbuejsuesy

1ey} paAIddJad pue ‘seapl ssaidxa 03 |7 pasn
‘ysi|bug uey Jayio sabenbue| pash s1ayoeal
IAIRs-a1d 3y} Jey) pamoys sbuipuy ay|
‘wesboid abueydxa Juapnis jeuoneu e buunp
wooussep bunm ayy ur buibenbuejsuesy

40 sad1eud pue suondadiad siaydes)

ysijbug ad1nas-aid parebisaaur Apnys syl ysibu3z ul buuofew syuapnis ayenpelbiapun 47

‘Ww001sse[d 3yl ul sndoy Alewnd

SY1 3q pInoys ysijbu3 piepuels panaljaq Ayl
‘sallaLeA ysi|bu3 Jo ASISAIP sy pabpajmouyde
Aoy apym

‘uonippe uj ‘syusied yim suoreduNWWod
9A1123J3 40} 1dadse [ednd 1sow

ay1 se Aiqiby sl paznuoud A3y3 ‘ysijbug
piepueis paioAej suapnis ayl ybnoyly
‘soxopeJed |eIaAds pajeanal sbulpuy ay|
‘eduely enbul| e

se ysi|buz psemoy sapniiiie JIdy} pue ‘s1aaled
2inIny 419y} 4oy pasu Aay3 abenbue| ysibugz ayy
‘f1a1eA ysijbul pauagaid a1y) Jo suondadiad

,S1uapns Buisinu ojul paAjRp Apnis siy] Ul Buliofew (S3[ewa) G pue s3jew §) S)USPNIS 0|

1591 bunum vy

‘saileuuonsanb

papua-uado pue papua-paso|)
e|ssuopu|

SSOIDE SIIISIDAIUN SNOLIBA WO (SI9Yded)
ysijbug as1n3s-24d) uoednpa abenbue)

‘SMIIAIIUI PAINIdNIIS-IWDS
‘sasieuuonsanb papus-usdp
9DUIN0Id UdlUeg Ul ANISI9AIUN e Je Buisinu

Ajsianiun

Hunias euoneonpy

Aysianiun

Humas jeuoiednpy

elsauopu|

eIsauopu|

sad13oeid pue
suondadiad syuspnis (£202)
:buibenbuejsuel] 1jemes| pue 1efis

473 Jo suondadiad
pue sanaueA
ysi|bu3 paiagaid (6107) [2qwas
1413 pue buesownys

Alewwng

$924N0S elep
Jlo/pue syuedpiyed

bumes

1X33U0)

U24e3s34 JO B3Ny (1eak) soyiny

‘(panunuod)



ASIAN ENGLISHES 27

(panunuo))

‘burules| auljuo ayy buunp sassadoid Bupjew
-bujueaw 03 A3easb anquIu0d 03 pariodal
219M s31631elys 3say| "SNP ddiynw pue

‘S92IN0S3I [eLIRIRW ‘sjoquiAs ‘sainieay [eybip
‘s21n3sab Jo sasn papnjoul pakojdwa saibalens
3y saibajens uonenobau pue buiyssw

-9p0d ybnoayy paisapiuew Hupas auluo ay3

ul buibenbuesuesy 1eyy parsabbns synsal ay|

'sassado0ld bupyew

SM3IAI91UI PaiN3dNIIs-1WLS

-Bujueaw 0} 3nNqIU0d sa163RIIS ISAYY MOY ‘sfaAINS ‘SUOIIRAIDSUO [BNUIA sad1oeud
pue ‘suondelaul duljuo ayy buunp pasn A3y} eueyer Ul ANSIdAIUN e Je Buibenbuejsuesy
ey salbarens uonenobau Ajjepadss ‘Bujules) Bujuies| ysibu3 ajowsas ur bunedpiied S1uapnIs (£202)
auluo buunp sadidesd buibenbuejsuesy ‘sueybyy z buipnppul ‘syuapnis /i Ausianun pue siaydes] eleuel\ pue
,S1U3PNIS pue ,SsIaYdea} olul paxyoo| Apnis siyl pue siaydeal 7 ‘leuonesnpy eISaUOpU| :buibenbue|sues] ‘oueyibng ‘wewn
‘PanIasqo
2J9M $a2110RId Ul PRISajIURW SIINIUSPI Pale[al
-39 ,SI3YDe3] AY)} MOY JO SIDURISU| "SH0O0IXd)
paysiignd Ajjed0| 404 duIj2id pue ‘sainynd
|BJ0] JO UOIIRIBIUI SNSIBA SDINYND UIBISIN JO
uondope ‘|7 ,53UdpN3s JO UOISNPUI “(SSaUIIeME
30 9)dsap) wsuayeads-aAlleu (03 9dUIBYPR)
‘eJd 39 3y} ul |13 4o s|eob ‘3o jo suondadiad
papnpul £3y] *sa1IuapI ,SIaydeal 3y}
0} paje|al Saway} xis pajuasald sbuipuy sy
‘sadpoeud jooyds
woousse 413y} adeys sauapl pae[ai-39 SUOI1BAIDSCO |euoned0A ‘jooyds (£207) 991
11343 YdIym 03 JUIIX3 3y} pue eid (39) saysi|bul ‘(uosiad ul pue aujjuo) smalasul Yidap-u) yb1y Jojuas djwes| uolPNIISUod pue ‘luefyry
1eqO|D dY3 Ul SINIIUIPI JI9Y} IPNIISUOD SIaYdes} Sj00yds Judlaylp bunuasaidas ‘dduauadx ‘looyds ybiy Jo1uas Awuapi siaydes] ‘ojuefy|3
Jooyds A1epuodas moy paziunnids Apnis ay | Buiyoesy Jo sieak zz—-6 YuM s1aydeal g :bumas [euonesnpy eISauopu| :saysi|bu3 |eqo|n ‘yeyipreqn
Arewwng $92IN0S elep Buag 1X91U0D) U24e3591 JO BAIY (1e3K) Joyiny

lo/pue syuedpiyeqd

“(panunuod)



28 D. T. AGUSTIN ET AL.

's193d wouy aduelsisse buppas

pue ‘buisesydesed ‘swAuouAs Buisn ‘uoiadal

‘uonedyue)d bursanbai se yons saibajens

pafkojdwa A3y} ‘sabuajjeyd uoredunwwod

SWO0DIIA0 O] "SIIUIIYIP PIAISSYO

S13Y30 ‘ysi|bug ueljesisny pue ueisauopu|

Ul pausea) ysijbug ay1 ussmiaq sane|iwis

paAIRdsad syuedpipied awos 3[IYA “eljessny

ur buiaLe 310499 ysibug ysnug J91unodus

03 buipadxa payodas syuedidiyied 1sop

‘eljensny

ul salpnys axenpesb(isod) Buinsind usym

ys1jbu3 buisn oy sa1bajesis pue ‘suondadiad
‘suopjedadxa syuapnis patojdxa Apnis siy

SM3IAJIUI PAINIDNIIS-IWDS
‘alieuuolisanb sydeibowaq
eljensny
‘3Je1S BLIOIIA Ul SONISIDAIUN € WO (SR Ausianun
8 pue s3jew /) syuapnis denpelb(isod) G| |euoizeonp3 eljessny

ysi|bu3 ueijensny
:saysi|bu3 plaom

(L20?) Ip13ynz

Klewwng

$32IN0s eiep Bumas IX3IU0)
lo/pue syuedpiued

YdJeasal Jo ealy

(1e3A) Joyiny

‘(panunuod)



	Abstract
	1. Introduction
	1.1. Background
	1.2. Rationale
	1.3. Objectives

	2. Methods
	2.1. Scoping review using the PRISMA-ScR framework
	2.2. Eligibility criteria and information sources
	2.3. Search and selection of sources of evidence

	3. Results
	3.1. Characteristics of sources of evidence
	3.2. Results of individual sources of evidence
	3.2.1. Review question 1: sub-areas of GE-related studies explored by Indonesian scholars
	3.2.2. Review question 2: contexts and settings investigated by Indonesian scholars
	3.2.3. Review question 3: methodological approaches employed by Indonesian scholars
	3.2.3.1. Qualitative approaches
	3.2.3.2. Quantitative approaches
	3.2.3.3. Mixed-methods approaches



	4. Discussion
	4.1. Summary of evidence
	4.2. Limitations

	Conclusion
	Disclosure statement
	ORCID
	References
	Appendices
	Appendix A. A list of SINTA-indexed journals eligible for the present scoping review as of November 28, 2024
	Appendix B. Selected articles by author (year), area of research, context, participants and/or data sources, and summary

